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Reading and Writing New Media

Introduction

What is New Media and Why is it so RAW?

I need to write a paragraph.

Reading New Media


Kip Strasma, Illinois Central College, Directions for Hypertext New Media”

Although we’ve done a fine job theorizing about new media and digital texts, especially as a way to transform composition studies, there is much to be done in new media with empirical, contextual inquiry. This makes new media look a lot like hypertext inquiry in the 1980s and 19990s, which is the point this chapter makes by comparing two prominent hypertext fictions with two recent new media texts—complemented by protocol analyses with commentary available the DVD and online supplements. If new media is to escape the trap of hypertext’s history, its authors and researchers must develop constructive production and inquiry methods. 

David Ciccoricco, University of Canterbury, A Perfect Future Unread: John Cayley’s What We Will
Produced collaboratively by John Cayley (text), Douglas Cape (photography, html), and Giles Perring (sound), What We Will (2004) allows its audience to manipulate digitally-rendered photographic panoramas of various scenes in London, where the work is set. In effect, the viewer is placed at a central focal point in each of these scenes, experientially looking outward from within. What we actually see from this perspective, however, is the source of the work's tension. Despite a seemingly faithful photorealism, it becomes uncertain whether one is moving closer to narrative coherence, or further away from it. This uncertainty is compounded even more through the narration itself, which is rendered entirely in the future perfect tense; everything in the story will have happened. This essay considers the role of language and the literal in What We Will, and finds within it a broader comment on the role of language in the digital medium.

Michael Keller, Megan Sapnar’s Car Wash as a new media sonnet

Madeleine Sorapure, University of California, Santa Barbara, “The Lifewriting of Dataselves: Autobiographical Acts in New Media”

New media and new technologies shape our sense of selfhood and identity by shaping the way we represent ourselves to others. In lifewriting on the Web, the theme of data and databases has emerged as a key element in self-representations by new media artists and authors. This chapter offers a careful reading of several new media works that use databases in creating a self-representation, with the aim of advancing our understanding of the intersections of identity and technology. 

Michael J. Salvo New Media and Historical Commitment: Technology as My Gateway to Engagement

Writing New Media

Amy KM Hawkins, Columbia College Chicago, “Manifesting New Media Writerly Processes One Really Bad Flash Piece at a Time.”

Written as in the style and form of a manifesto, this piece challenges readers to consider engaging with new media as an opportunity to think beyond binaries, as a means of reconsidering many of the assumptions we make about writing and meaning-making in our culture.  Overall, the argument is that paying attention to form through invocation and examination of new media can differently impact our own ability to examine and present content.

Amy Kimme Hea and Melinda Turnley, Refiguring the interface agent.

Bob Whipple, Tiptoeing Through the Button Bars: New New Mediators Compose New Media Scholarship

Dene Grigar and Steve Gibson, When Ghosts Will die: Narrative Performance thorugh the Use of Emergent Technologies 

Situating New Media

Licia Calvi, Centre for Usability Research, K.U.Leuven, “Disjoint Montage in Blow Up: The Role of Readers and Spectators in Pre-Digital Media.”

The increasing popularity of electronic fiction has determined a renewed interest in pre-digital productions that, retrospectively, seem to anticipate many hypertextual features. Blow up, although traditionally not included among these pioneering works, presents as well some definite hypertextual qualities. Blow up originally appeared as a short story by the Argentinian writer Julio Cortázar in 1963 but reached worldwide appraisal in 1966 as a movie by the Italian director Michelangelo Antonioni. In the present chapter, I  will indeed compare both works under the light of a theory of hypertext. My argument is that, although none of the two is considered in the hypertext literature as an example or as a predecesor of a real hypertextual narrative (what the case is, for instance, with Borges’s novels), both the short story and the movie present clear elements of such a hypertextuality.

Kevin Moberly, Saint Cloud State University, "More than Definitions, Descriptions and Differences: Reading and Writing Media in the Shadow of the Information Revolution"

New Media is as much a political as a critical category.  In providing a framework to discuss the many forms of digital communication that developments in computer technology have made possible, it prescribes an approach to these developments: a theoretical position that determines how readers construct themselves in relationship to forms of media they encounter, and by implication, to the underlying technologies and to the complex social and economic networks that are responsible for the production of those technologies.  This chapter argues for a theoretical understanding of the relationship between meaning, reading and writing that is predicated on the recognition that all media, new or otherwise, is not produced by technology, but ultimately by the labor of the people who are subject to it.

Barry Thatcher, Reading and Writing New Media Across Cultures: Issues of Fit, Reciprocity, and Cultural Change

Bradley Dilger, The logic of the default

Jennifer Bay and Thomas Rickert, Dwelling in new media

Laura McGrath Kennesaw State University, “Negotiating Access to New Media: A Framework for Faculty and Other Stakeholders.”

This chapter addresses the ways in which faculty, administrators,  program directors, those involved in faculty development, and other stakeholders might evaluate access to new media and approach barriers to access within their unique institutional contexts. Acknowledging the issues that can stall or subvert efforts to update the writing curriculum and offer students the multimodal composing experiences advocated by experts, the author presents an action-oriented framework for individuals who are negotiating access within low-support situations or systems in which efforts to create a facilitative infrastructure have been stalled. The chapter features concrete examples of a negotiation process that begins with developing relationships with change agents and building critical mass and leads to the establishment of an appropriate foundation on which to build a digital media program. 
Teaching New Media

Bob Samuels, University of California, Santa Barbara, Invisible Reading Made Visible: Using New Media Pedagogy to Denaturalize University Students’ Reading Habits.

The essay discusses my experience having students read hypertexts and new media in university writing classes.   My particular focus will be on how the reflective use of hypertexts can motivate students to rethink the different strategies they employ unconsciously when they read new and old media texts for pleasure or to complete school-related assignments. In analyzing students’ online discussions concerning their experiences in reading a class hypertext, I will show how the confrontation with new and unusual modes of writing can push students to reflect on the digital divide between their home and school methods of interpretation and media consumption.

Stacey Pigg, Michigan State University, Teaching New Mediated Student Bodies: Five Applications

From the front of the classroom, writing teachers often gaze upon plugged-in, turned-on, digitally mediated student bodies.  Yet student participants in the Embodied Literacies Research Project at the University of Tennessee, Knoxville indicate that even when digital technologies are a visible part of their façade, literacy practices associated with those technologies may feel quite invisible to them. To encourage developing writers to reconsider themselves as reading and writing bodies mediated daily by different (sometimes competing) technologies, this chapter offers five easily adaptable applications for critically analyzing the creation and reception of new media texts.  Building from reflective discovery prompts and working toward writing attached to major assignments, these activities extend the work of scholars who reflect on the relationship between the body and rhetoric and literacy-learning, while focusing on how both teachers and students might pay more attention to what’s always physical about new media reading and writing, how students already “embody” digital conversations, and the playful nature of online discursive body constructions.

Richard Holeton, How much is too much new media for the net generation

This chapter offers a case study of a pilot writing-with-multimedia course offered at Stanford University in 2003. The pilot course was part of a curriculum development effort by the Program in Writing and Rhetoric to fulfill a new University Writing Requirement, incorporating oral and multimedia presentation of research into a second-year writing course. The author compares and contrasts students' orientation to new media in the classroom across the decade from the mid-1990s to the mid-2000s, motivated by the question, "How did yesterday's cool uses of technology become today's busy-work?" The author argues that students, not teachers, are the early adopters now; new media are not *new* to the "digital natives" of the Net Generation, but rather the water in which they swim. In this situation, it's still possible and desirable to engage students critically in their new media practices and performances, but instructors need to rethink the way they integrate new media into the curriculum so as to better leverage NetGen tendencies and proclivities.

Jennifer Sheppard, New Mexico State University, “Situated Practice in New Media Learning Spaces: Shaping Use and Creating Community in a Center for Multimodal Communication Design.”

This chapter examines the process of developing pedagogical and administrative approaches for a newly created Center for Multimedia Communication Design (CMCD). As a number of scholars (Haralson, 1992; Kobulnicky, 1999; Williams, 2002; Selfe, 2005) have argued, the development and administration of computer classrooms and new media labs must be driven by pedagogical goals, not technology choices.  These goals must not only reflect theoretical trends in our discipline(s) and the academic requirements of our programs, but also knowledge of how learning most productively takes place. Because reading and writing new media are complex literacy practices, instruction should be based on social, situated, and collaborative activities that are integrated into all aspects of lab environments.  In particular, I argue that new media scholars can benefit from attention to the concepts of situated practice and communities of practice as a theoretical and practical approach to building learning spaces devoted to new media work. Both concepts relate the process of learning to the importance of immersive activity done in collaboration with others and support the idea that expertise develops through opportunities for authentic practice over time.

Scott DeWitt, Aaron McKain, Jason Palmeri, and Cormac Slevin, New Media, New Curricula.

Maria Lovett, University of Illinois, Urbana-Champaign, Katherine E. Gossett, University of Illinois, Urbana-Champaign, Carrie A. Lamanna, University of Illinois, Urbana-Champaign, James P. Purdy, Bloomsburg University, Joseph Squier, University of Illinois, Urbana-Champaign. “Writing with Video: What Happens when Composition Comes Off the Page”

This chapter traces the pedagogical and theoretical development of Writing with Video, a new advanced composition course at the University of Illinois, Urbana-Champaign.  Throughout this discussion, we seek to underscore the importance of the institutional and infrastructural partnerships that were created between the Department of Art and Design and the Center for Writing Studies in realizing the Writing with Video initiative.  While much of the scholarship on teaching composing with new media focuses on specific pedagogical implementations, we believe that this chapter introduces a new direction in the discussion — the necessity of forging interdisciplinary relationships with our colleagues who have an expertise in the visual. Fully embracing multimodal communication requires such partnerships.  Although this discussion clearly privileges the local conditions that gave rise to the Writing with Video initiative, the approach outlined in this chapter can provide insights into the development of courses on new media composing at many institutions.

